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THE DEATH OF AESTHETICS IN ARCHITECTURAL

EDUCATION?

POSSIBILITIES FOR CONTEMPORARY PEDAGOGY

Renata Jadre$in Milié¢
Catherine Mitchell

ABSTRACT

The importance of aesthetics within architecture has a long history.
Although evidence suggests that the term was not brought into
architectural writing until 1735!, the place of aesthetics can be
identified across architectural theory and philosophy since the
time of Vitruvius. Developing an aesthetic sensibility was seen as
crucial for an architect and the study of architecture was understood
through the three Vitruvian lenses (utlitas, firmitas, venustas) one of
which, venustas, is directly associated with aesthetics. This paper
responds to the current and ongoing discussions between architects,
architectural educators and architectural students on the role of
aesthetics in architectural education and professional practice today.
It was initially inspired by questions raised at the 2017 and 2018
annual conferences of the Society of Architectural Historians (SAH
2017 and 2018) about the role of architectural history in architectural
design and practice today, and in line with this, questions about
place of aesthetics in architectural education. This paper considers
the place of aesthetics in architectural education and provides a
detailed overview of the key pedagogical interventions undertaken
in one architectural studies programme which might serve as a guide
for educators interested in maintaining the place of aesthetics in
contemporary architectural education. It suggests that aesthetics can
continue to play a key role in the architectural curriculum whilst a
focus on design problem-solving and achieving the contemporary
educational requirements of accreditation is maintained.
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INTRODUCTION

At the most recent conference of the Association of Architectural Educators
“Learning Through Practice™ an international body of researchers and
practitioner-teachers in architectural schools across the world discussed
two critical questions: What is architectural education today? And, how is it
connected with practice? The need for re-articulation of design as problem-
solving in the education of architects was recognised and the importance of
problem-solving was further connected with the present-day criteria for the
ranking of the top five skills necessary for future employment in the UK
based on an analysis by Bakshi and colleagues.’ These criteria are: judgment
and decision-making, fluency of ideas, active learning, learning strategies and
originality. In the same list “design as aesthetics” was placed in the bottom third
of required skills with it being ranked number 68 out of 100.* This suggests that
aesthetics in architectural education is now, as indicated by this key domain,
understood as being of circumscribed value. This paper asks: Will the demands,
pressures and priorities of higher education and the profession create future
practitioners with limited grounding in aesthetics based on its deprioritisation
in contemporary architectural education? Many of us involved in the education
of architects regularly discuss the importance of aesthetics and this is borne
out in a variety of fora. For instance, the introductory sentence of the initial
Concept of the Congress ICA 2019 guide recognizes aesthetics as an important
philosophical, theoretical and even scientific discipline that aims at interpreting
the complexity of phenomena in our world.> However, in reality, due to the
requirements to map our current course descriptors to the updated performance
criteria for accreditation in architectural schools, it may be the case that sufficient
curriculum space is no longer provided for aesthetics. It may be that in fact,
we are facing “the death of aesthetics in architectural education”. Recognition
of these kinds of concerns confronting architectural educators may provide a
call to action and demand from teachers creative approaches to maintain the
place of aesthetics within architectural curricula. Informed by a growing body
of research on the topic of professionalism that has explored the future skills of
employment in architecture, this paper through the presentation of a case study
advocates for the role of aesthetics in architectural education. It identifies the
pedagogical value of weaving together the teaching of aesthetics with design
problem-solving, ultimately with a view to strengthening professional practice.
Before introducing the case study in more detail, it is worthwhile to ground
our use of the term aesthetics in this paper. Although the concept is understood
in diverse ways in architectural theory, it can be described in basic terms as
the analysis of judgements and the objects to which they are applied.® The

The Death of Aesthetics in Architectural Education? Possibilities for Contemporary Pedagogy
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word itself is derived from the Greek word for “feeling” which means that the
discipline of aesthetics is more than just the study of beauty; it is a study of that
which appeals to our senses, most often in connection with the classification,
analysis, appreciation, and understanding of art.” As mentioned above, it is also
recognised as a branch of philosophy or/and an academic discipline in a broad
sense.®

THE CASE STUDY

The case presented showcases an alternative teaching approach introduced in the
School of Architecture, Unitec Institute of Technology, Auckland, New Zealand.
The evidence comes from teaching the Critical Studies 1, Architectural History
(CS1) course developed over three academic years, from 2016 to 2018. In
contrast to the once dominant transmission approach to teaching in architectural
education,’ we attempt in this critical studies course to avoid communicating large
amounts of basic descriptive facts; instead, learning is based on interpretation,
on the sharing of personal reactions, on setting up challenging comparisons
and provoking discussion between students. While doing assigned activities,
the students discover the work of significant modern architects and architectural
practices and the influence of historical examples on the architect’s current
work. This is intended to deepen the students’ understanding of the content
by extending their interest and curiosity, developing critical thinking about the
history of architecture, and helping them establish their own connections within
our discipline. Our approach is focused on meeting the demands for previously
listed future skills for employment (judgment and decision-making, fluency
of ideas, active learning, learning strategies and originality), to satisfy the
accreditation requirements with their focus on design problem-solving and to
develop students’ understanding of “design as aesthetics” by promoting interest
in, and knowledge of, aesthetics values.

The main aims of CS1 include:

1) To encourage students to approach knowledge as a dynamic process
discoverable for oneself, rather than to see it as something that is simply
provided to them.

2) To provoke students to question the world instead of just trying to know
1t.
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The aims were achieved through:

a) Architectural History being presented from a point of view that
corresponds to present-day demands;

b) Architectural History being coordinated with Design Studio, so that
history becomes involved in the dynamics of ‘making’ architecture;

c¢) Students having an active role through taking up learning strategies to
encourage them to process information and to ‘construct’ meanings.

d) The use of new adaptive technologies to make face-to-face learning
highly engaging, collaborative and team-based. Online learning and
flipped learning approaches employed to expand learning opportunities.

The diagrams below guide the teaching so that the students can see the practical
aspects of the theories and histories they are learning about. This approach is
especially focused on enabling students to identify how historical knowledge
can be engaged with to liberate innovation in problem-solving and, at the
same time, is intended to draw their attention to aesthetic considerations (in
all these ways architectural history presented as the basis from which modern
architecture can be learnt):

method is more important
than information ...

to be presented from a point of view cor-
how should P P

it be TAUGHT?

responding to present day demands ... what
H is problem situation of the day ... H

to be co-ordinated with design ... so that
history becomes involved in the dynamics
of making architecture ...

to use its capacity to show the student what modern
architectural design is trying to accomplish, how and why ...
to contribute to the development of valid concepts of design
on the students’ drafting boards ...

Diagram 1. The Teaching Method in CS 1 course (Authors).

The Death of Aesthetics in Architectural Education? Possibilities for Contemporary Pedagogy
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The diagram below presents the framework for CS1 course development for
effective learning:

ACTIVE LEARNING -
teaching method that supports learning;”
techniques: writing reflections, .+
discussions, problem-solving — acHvities
that promote analysis, synthg.!i's and
evaluation ... ..

: ONLINE LEARNING -
different platforms that support
interactivity in classroom sessions
., and outside
(Moodl'eo‘.Collaborate, Echo 360 ...) ...

BLENDED LEARNING - g
thoughtful integration of face-to-face and ~ .**
online learning experiences ... o

“F.LIPPED CLASSROOM +
new material vutside of class (shortfecture videos
or readings) +'c_lass time used tQ‘éssimilate that
knowledge through strategies,'-'f)roblem—solving,
discussion or dspate, gx'f)erimenting

Diagram 2. The framework for the teaching provision in CS 1 course (Authors).

Critical Studies 1 (Architectural History)

The Critical Studies strand in the Bachelor of Architectural Studies (BAS)
at Unitec consists of five courses, with clear and strong connections. Critical
Studies 1 (Level 5) is seen as important component of the programme in
providing students with the understandings and skills to manage transition
between high school and university. The course focuses on scaffolding students
into the BAS, discipline knowledge, and the learning and teaching approaches
that span the programme. The course always has a large cohort of students (116
in 2018) and is taught through two 2-hour classes per week + one 1-hour PASS
(Peer-led) class per week.

By the end of the course the student
1) LEARNING will be able to:
OUTCOMES 1. Describe significant developments

in architecture in Western and non-
Western cultures, from the origins
of architecture to the Eighteenth-
century AD.

2. Discuss with reference to history
the dynamic and mutually
influential interrelationship of
buildings and their socio-cultural
and environmental contexts.

3) LEARNING
AND TEACHING
ACTIVITIES

Constructive
Alignment

2) ASSESSMENTS
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% OF WEEK IT FEEDBACK

ASSESSMENT TYPE COURSE 0CCURS GIVEN

Major Project - study of selected building -
Timeline 5% 4
(Crit 1 - verbal presentation) (LO2)

Yes - Group and
individual feedback.

Major Project - study of selected building -
Essay 20% 7
(Crit 2 - verbal presentation) (LO2)

Yes - Group and
individual feedback.

Major Project - study of selected building -

Yes- G d
Drawing 25% 1 €8 - roup an

individual feedback.
(Crit 3 - verbal presentation) (LO1, LO2) fdividuat feecbac
Buildings and terminology Identification Test 10% 6 Yes - Group
(LOD) ’ feedback only.
Exam (LO1) 40% 15 No feedback.

LEARNING AND TEACHING ACTIVITIES.
MEANS AND METHODS OF THE CURRICULUM

Preparation of content for online learning and flipped learning have proved
to be positive for extending learning opportunities. Employing these learning
approaches provided the means to more strongly connect to, and (possibly in
future) integrate with, Design Studio. Moreover, the resources were prepared
and organised to develop students thinking and learning with reference to
the three Vitruvian lenses one of which, venustas, is directly associated with
aesthetics. In this way, “design as aesthetics”, something that has always been
seen as crucial for architects, remains highly present. Design Studio ‘crit
type questions’ are prepared for Pre-class activities and applied to historical
buildings in this case. Similarly, Post-class activities are designed for students
so that they can analyse the most recent architectural projects as solutions to
different architectural problems, previously observed in historical buildings,
for example: mass, space, threshold, aperture, circulation, materials, building
techniques, “corner” problem and connections between the old and the new.

1.0 Learning by doing, practical tasks and
knowledge application.

The following table provides an overview of the design and facilitation of CS1
with reference to key teaching and learning literature.

The Death of Aesthetics in Architectural Education? Possibilities for Contemporary Pedagogy
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LEARNING BY DOING, PRACTICAL TASKS, APPLY KNOWLEDGE

DESIGN
ENGAGING STUDENTS IN THE CLASS FREQUENCY
LEARNING PROCESS TIME OR
INDEPENDENT
TIME?
Pre-class activities — online experience; Independent, at Every week,

carefully guided and structured for students
‘to do something’.

For example:

“The focus of this class is to explore
Byzantine architecture. As you watch the
following movie on the gorgeous Hagia
Sophia in Istanbul, and its breath-taking
dome consider these points: ..., or: Jot
down ... We will discuss these at the start
of our lecture.

home

every session

During class activities — face to face;

The students usually bring their notes from
the video watched for homework and share
responses. After this, we start the lecture and
seek to clarify any questions that remain.

Class time, face
to face + group
discussions

Every week,
every session
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FACILITATION

RATIONALE FOR THE CHOSEN

ACTIVITY

— Why this activity?

— How does this activity
assist students to meet
the learning outcomes?

— How does this activity
help students to cope
with assessment demands/
requirements?

THEORETICAL
FRAMEWORK

HOW THE LECTURER
SUPPORTS STUDENT
LEARNING

Students are aware of the course
expectations; they are clearly

guided. The Course Info document -
Important Explanations for Students,
is prepared with clear instructions for
ALL activities in the curriculum.

The questions prepared for pre-class
activities are linked to the assessment
events — especially important for

the exam (LO1); but also, this give
the students exposure to the types

of questions which flow through
Critical Studies strand overall (LO2).

Cope and Kalantzis, 2015:
Category - Experiencing
the new.

Bloom’s Taxonomy
levels: Knowledge;
Comprehension level;
Application; Analysis.
(Bloom, 1956).
(Brookfield, 2011)

(Van Sickle, 2016)
(Brown, 2012)

See Figure 1.

Firstly, students are
guided to carefully read
and understand the
prepared questions.
Secondly, during PASS
(Peer Assisted Study
Sessions) classes we
check their answers

and clarify questions or
misunderstandings. We
try to create a supportive
atmosphere so that
students are not afraid to
share their opinions or to
make mistakes.

This is directly connected with the
LO1 primarily (and partly with
LO2), and leads the students towards
the examination; by using active
learning and not through memorising
facts only.

In addition, all sessions have clearly
named lecture topics so that the
students can follow where we are at
any moment. For example:

Lecture

Topic 1: How did the environment
and landscape influence architecture
in the old Egypt?

Topic 2: Materials, building
techniques, and constructional
systems in Egyptian architecture
Topic 3: Architectural programs in
Egyptian Architecture: Tombs

Topic 4: Architectural programs in
Egyptian Architecture: Temples
Topic 5: Aaesthetic characteristics of
Egyptian architecture

Social learning theory,
social constructivism:
Discussion, debate,
opportunities to explore
diverse points of view.
(Richardson & Swan,
2003)

(Abeysekera and Dawson,
2015)

See Figure 2.

While the students

discuss the activities, the
lecturer goes around and
contributes to the different
conversations/ to answer
questions to extend
understandings. The
lecturer tries to encourage
positive interactions
between students.

The Death of Aesthetics in Architectural Education? Possibilities for Contemporary Pedagogy
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LEARNING BY DOING, PRACTICAL TASKS, APPLY KNOWLEDGE

Post-class activities — online experience;
students to do something.
Individual Wiki

For example:

“You are invited to contribute your
explanations of the following terms to
your Individual Wiki. By doing so, you

will be preparing yourself for your exam.

Add explanations for: ...”

Independent

Created for every
topic/session

ID Test Quizzes + Exam Preparation
Quizzes

Independent,
but can be done
in groups; if
working in
groups students
can compete and
have fun

Verbal presentations for all parts of Major
Project
(Crit 1 + Crit 2 + Crit 3)

Class time, group
work

Three times in
semester
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This activity is colour coded
(signalling principle):

Red text — preparation for the
exam: The students are invited to
contribute their explanations of
different architectural terms — Q2 at
the exam + architectural terminology
necessary for Design Studio and for
architectural practice. Each week,
the students are asked to find three
or more architectural terms listed
relevant to the lecture topic. These
terms are always carefully selected
and important for understanding the
particular topic we are talking about
in a particular class. (LO1)

From the lecturer’s observation of
this work, the students make obvious
progress in terms of developing their
use of architectural terminology
generally; in thinking about what has
always been part of bringing design
decisions in architecture; of how to
present their findings. This work

is also undertaken with a view to
helping them develop the language
to explain their own design work -
architectural work. (LO2)

Bloom’s Taxonomy
levels: Knowledge;
Comprehension level.
(Bloom, 1956).
Cognitivism: Activating
prior learning; Use
analogies and metaphors
to explain concepts; Note-
taking, mnemonics.
(Brookfield, 2011)
(Westermann, 2014)

See Figure 3.

We check this together
during PASS classes.
Both the Wiki and Q&A
forum (see in the next
section) are tools used

to enable students to

get timely feedback.
Also, student-student
and student-teacher
interactions are facilitated
in this process. Inclusion
of these tools means

the course is highly
accessible from a variety
of platforms and devices
(provided students have
access to the internet).

All quizzes are practice quizzes and
can be repeated as many times as
the students want. By doing so they
check their knowledge, learn from
previous mistakes, and they are
prepared for the ID test and exam
question Q1, on time. (LO1)

Bloom’s Taxonomy
levels: Knowledge.
(Bloom, 1956).
(Westermann, 2014)
(Spector, 2016)

The students are
encouraged to start
practicing early and
together, to foster
interaction between them.
The lecturer follows/
checks their success
online, and draws their
attention to the most
common mistakes in
class.

Verbal presentation of the students
Timelines, Essays and Drawings -
considered to be group sharing and
discussion about students’ findings;
the students have been engaged and
they participate by listening to each
other with care;

The students apply learning gained in
previous weeks to each new task;
The students use the knowledge
previously gained in a creative way
(LO2).

Social learning theory,
social constructivism:
Discussion, debate,
opportunities to explore
diverse points of view.
(Richardson & Swan,
2003)

The lecturer facilitates this
work and tries to create

a supportive atmosphere
and environment.

The lecturer gives an
immediate feedback,
important for the learning
overall. Additional
questions are asked

— about the students’
experience while they
worked on assignment,
what was good/not good;
what was hard/easy; what
could be done differently.

The Death of Aesthetics in Architectural Education? Possibilities for Contemporary Pedagogy
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Fig. 1.

Prepare for Class

The focus of this class is to explore Byzantine architecture. As you watch the following movie on the gorgeous Hagia Sophia in Istanbul, and its
breathtaking dome, which has been inspiring people for ages, consider these points:

o s
Pre-class activities

— online experience.

CONTEXT
= Notice different names used for the contemporary city of Istanbul that were mentioned in the movie. Moodle page with one
uTILITAS session example.

= Whatis longitudinally planned space? Explain and make a sketch.
= Whatis centrally planned space? Explain and make a sketch.

- Compare the two and explain the difference.

= How were the two plans brought together in this church?

FIRMITAS
= What is the height of the dome? And the diameter?
= Gompare the dome with the Pantheon’s dome. What is the main difference between them?
* Wnat are pendentives?
= What did support the weight and the trust of the dome?
VENUSTAS
= Note that the dome was pierced with windows. How many of them are there? What was that done for?
= What is mosaic?

We will discuss these at the start of our lecture.

Hagia Sophia in Istanbul

() Hagia Sophia,lstanbul

= What did Egyptians "imitate" while making those beautiful columns?
We will discuss these at the start of our lecture.

Fig. 2.

The Pyramid of Pharaoh Djoser at Saggara Dun'ng class activities

— face to face. Moodle
page with one session
example.

mid of Pharaoh Djoser at Saqgara

During Class

Video Discussion: Review in Groups (20 minutes)

In this session the lecturer will ask you to talk in small groups about the video and the answers to the questions that
were asked.

Lecture
Topic 1: How did the

and landscape i inthe old Egypt?

In Egyptian

Topic 2: Materials, building techniques, and Ct
Topic 3: Architectural program in Egyptian Architecture: Tombs
Topic 4: Architectural proaram in Eavotian Architecture: Temoles

Follow-up Activities Fig. 2.

Post-class activities

— online experience —
face to face. Moodle
page with one session
example.

You are invited to contribute your explanations of the following terms to your INDIVIDUAL WIKI. By doing so,
you will be preparing yourself for your exam. Add explanations for: MASTABA, PYRAMID, HYPOSTYLE
HALL.

The following questions will help you deepen your understanding of this topic. They are about extending your interest
and curiosity, and critical thinking about the history of architecture. Use your own resources, what you heard in the
lecture, the video, and your assignment preparation:
1. Think and tell: You talked a lot about the context at DS1 classes throughout the last semester. Describe the way in
which context in the latest DS1 assignment influences your design?
2. Find one modern example for each one of the TWO BUILDING TYPES we need to remember from the old Egypt
because of their huge infiuence later; throughout the history of architecture, until today? Show us one
contemporary pyramid - or look at this video about Ming Pei Louvre Pyramid in Paris.

Great Architects - leoh Ming Pei - 198:

W
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Overall, the previous table provides an account of the ways CS1 is taught with a
focus on developing student understandings of architectural history through the
development of design thinking and in connection with design problem-solving
processes. This is achieved while maintaining a clear focus on developing
students’ aesthetic sensibilities and knowledge.

2.0 Engaging with abstract theory or concepts

To further identify the pedagogy used in Critical Studies 1 an account of the
approaches to facilitate student engagement with abstract theory and concepts
that include “design as aesthetics” is provided. This is important as many
students of architectural history grapple with the range of theoretical concepts
and theory that form an essential part of the subject. The table below provides an
overview of the ways in which we sought to address some of these challenges.

This table contributes more depth to the account of the pedagogical interventions
employed in Critical Studies 1 and to enable practitioners understand the ways
in which the teaching of theory, including aesthetics, can be approached to
facilitate student learning. Evidence of the value of our pedagogical approach
is identified within the architectural history course in terms of increased student
engagement and improved academic results. The course results from 2015 to
2018 demonstrate that the number of ‘A’ level grades - 4% in 2015, was raised
to 16% in 2018 indicating improved learning and achievement at the higher
levels.

The Death of Aesthetics in Architectural Education? Possibilities for Contemporary Pedagogy
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that is not clear about the content they have
learned, and/or their overall advice for me as
well).

DESIGN
CLASS FREQUENCY
TIME OR
INDEPENDENT
TIME?
“Think and Tell” questions (Q&A forum) Independent, Created for every
free, topic/session
Example One: interpretative.
“Take a look at the photos of the Additional
contemporary urban monument located movies, texts,
in one Croatian city. The name of the or links are
monument is “Rusty Megaliths”. From provided
what characteristics do you think the based on their
monument got its name? Compare it “think and tell”
with megaliths from Prehistory” questions
Example Two:
“Find one modern example for each of
the TWO BUILDING TYPES we need
to remember from old Egypt because of
their massive influence on architecture
” across history. Show us one contemporary
£ pyramid; or look at this video about Ming
8 Pei Louvre Pyramid in Paris. How can
Z Ming Pei’s Louvre Pyramid be compared
Q - - - 1o
&} with Egyptian pyramids?
=4
o
z
Q
i)
jas)
[_4
H
:
=
»n
M
<
jas)
=
=
@)
&
&)
<
2
i
Asking my students to offer feedback or a Class time Throughout the
question for me in writing (about something semester
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FACILITATION

RATIONALE FOR THE CHOSEN
ACTIVITY

THEORETICAL
FRAMEWORK

HOW THE LECTURER
SUPPORTS STUDENT
LEARNING

With this task the students learn how

to connect theoretical principles

(often abstract) and architectural

practice with reference to the

history of architecture and aesthetic

ideas; and how to apply theoretical

principles in their Design Studio work
today. It is also important for the
assessment Major project — Essay.

(LO2)

This activity is colour coded as:

Green text. It is designed to become

a dynamic online discussion and a

shared learning resource:

— By doing these activities the
students find out about the
most famous modern architects,
architectural firms, recent
significant contemporary designs
and key architectural awards. In
combination, this knowledge helps
students understand the importance
of history of architecture for
contemporary design practice.

— It can also help them to think about
how they can establish their own
connections across the discipline.

— Answering the posed questions
should help students to deepen their
understanding of the topic, extend
their interest and curiosity and help
them develop critical thinking about
the history of architecture.

— The students are encouraged to use
their own resources, what they hear
in lectures, the videos, and all their
assignment preparation as building
blocks for a solid, useful and
meaningful architecture practice.

Bloom’s Taxonomy
levels: Knowledge;
Comprehension level,
Application; Analysis;
Synthesis.

(Bloom, 1956).

Constructivism: Build
knowledge by doing;
Learning from reflection;
Problem-based learning;
Experimentation.
(Brookfield, 2011;
Bransford et al., 1999).

Primarily this approach
is designed to broaden
the students’ views and
help them understand the
purpose of everything we
learn.

Further, the Q&A
discussion forum allows
students to share their
research with the lecturer
and tutors, as well as with
their peers, and stimulate
some engaging discussion
around the topics given.

Every new class starts with a short
reflection about students’ enquiries
(feedback from students often arrives
through e-mails, not in direct contact).
Between our session — whenever
necessary or urgent, e-mails are

sent to all students through Moodle
(especially before major assignment
submissions, with a reminder bullet
pointing of the most important
expectations, criteria, grading rubric
and similar).

Importance of self-
reflection in learning
process (Fink, 2003)

Lecturer to show to the
students that he/she values
their feedback and is
focused on contributing to
their learning.

The Death of Aesthetics in Architectural Education? Possibilities for Contemporary Pedagogy
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KEY CHALLENGES

As can be identified from the discussion so far, multiple strategies were employed
in Critical Studies 1 to facilitate student learning through making more explicit
links between architectural history and design. However, the utilisation of these
strategies and approaches was not without challenge. In brief, the most notable
challenges we encountered included:

— Student resistance to engaging with activities;

— Student reluctance about working with others;

— The amount of time some activities take in class time;

— Technical problems with the e-platform.

To address the first of the two related issues of student resistance to engaging
with activities and working with others we found that providing a clear overview
of the expectations at the beginning of the course and identification of the value
of the benefits of active learning was useful. Moreover, being consistent with
structure and order of the session meant that the students became more familiar
with the ways the course was structured and participated more readily. The
issue relating to the amount of class time taken with activities is significant and
an ongoing consideration especially with regard activity preparation. Over the
three-year period of active re-development of the course we learned more about
how certain activities could be made to fit within the class time though there
remains as with all teaching some unpredictability in terms of how students
engage and respond. The last major issue encountered involved technical
matters often in relation to our course wiki, something we continue to work on
with our technical colleagues at our institution.

CONCLUSION

This paper has identified the key pedagogical interventions undertaken in
Critical Studies 1, a first-year architectural history course in the Bachelor of
Architectural Studies at Unitec Institute of Technology in Auckland, New
Zealand. In this course we moved away from traditional teaching approaches
typically relied upon in architectural history and instead focused on: Content and
Interaction through questions/problems: Video + questions; Interactivity (with
Others) Focus: Facilitated synchronous discussion; Critical Thinking: Response
to an assigned video/short text; Production: Oral summary/presentation; written
essay; drawing; Reflection: Reflection on Learning. With these strategies we
sought to emphasise the value and relevance of architectural history by making
explicit the connections between developing an aesthetic sensibility and
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design problem-solving processes in contemporary architecture. In this way,
our work represents our intent to draw together a number of different threads
in the architecture curriculum where we promote design problem-solving,
critical thinking and aesthetics. While development and refinement necessarily
continues, it is hoped that the sharing of our practice may benefit educators who
are seeking insights into how they can achieve stronger connections between
architectural history, aesthetics and design studio in their own teaching.

The Death of Aesthetics in Architectural Education? Possibilities for Contemporary Pedagogy
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NOTES

Alexander Gottlieb Baumgarten (1714-1762), a German philosopher, was the first to use the word
“aesthetics”; see: Paul Guyer, “18" Century German Aesthetics,” The Stanford Encyclopedia of
Philosophy (Winter 2016 Edition), Edward N. Zalta (ed.). Available at: https://plato.stanford.edu/
archives/win2016/entries/aesthetics-18th-german/.

The fifth international conference of the Association of Architectural Educators “Learning Through
Practice”, 24-26 April 2019, the University of Westminster in London. Availabe at: https://
aaeconference2019.wordpress.com/.

Hasan Bakhshi, Jonathan Downing, Michael Osborne, and Philippe Schneider, The Future of Skills:
Employment in 2030 (London: Pearson and Nesta, 2017).

Alan Jones, “Professionalism in Architectural Education,” Debate on Architectural Education
and Professionalism convened by SCHOSA (Standing Conference of the Heads of Schools of
Architecture in the UK), 24 April 2019, the University of Westminster in London; data based on:
Bakhshi, Osborne, and Schneider, The Future of Skills: Employment in 2030, 67-68.

21*" International Congress of Aesthetics, Possible Worlds of Contemporary Aesthetics: Aesthetics
between History, Geography and Media, Book of Abstracts (University of Belgrade Faculty of
Architecture, Belgrade, 2019), 7.

Jerry Palmer, Mo Dodson, (eds). Design and Aesthetics: A Reader (Routledge, 1996), 3-12; for
main turning points in history of aesthetics see Ale$ Erjavec, “The Status of Aesthetics Today,” SAJ
Vol. 7 (2015): 1-8. Available at: http:/saj.rs/wp-content/uploads/2017/03/SAJ-2015-01-A-Erjavec.

pdf.
Dabney, Townsend. The A to Z of Aesthetics (Scarecrow Press, 2010).

Townsend. The A to Z of Aesthetics.

Transmission pedagogy involves teacher-centred approaches to teaching based on a view of learning
as a process of acquisition of information transferred or transmitted from teachers (as experts) to
students who framed as ‘empty vessels’ to be filled with knowledge; see: C. Greig Crysler, “Critical
Pedagogy and Architectural Education,” Journal of Architectural Education 48, no. 4 (1995):
208, 210; David J. Nicol and Debra Macfarlane-Dick, “Formative Assessment and Self-regulated
Learning: A Model and Seven Principles of Good Feedback Practice,” Studies in Higher Education
31, no. 2 (April 2006): 199-218, 200. Available at: https://doi.org/10.1080/03075070600572090.
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